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Introduction
High quality writing instruction can empower students and equip them with the skills they need to be successful in the future paths of 
their choice. Writing is required across grades, content, and job types. The ability to write clearly leads to student voice and opportunities 
in life. Consider how the following scenario illustrates the importance of high quality writing instruction: 

John has been working as a food services operator at the local hospital. A shift manager position is opening up and John submits 
an application. Report writing is a crucial part of the shift manager’s job so a writing test is administered. John’s performance on the 
task was insufficient. He had passed high school, but was never able to implement writing techniques proficiently. Now he needs 
those skills for advancement in his career. Sadly, John is passed over for the position and he is now contemplating quitting.

So what happened? John had experienced writing difficulty for years. While teachers and family members recognized his struggle all 
throughout school, no one had the tools to help John develop those skills. Early teachers saw the problem but John never received 
adequate writing instruction or intervention. By high school, John had learned to compensate to a degree so teachers did not address 
his instructional needs. John graduated on time, but now writing issues were affecting his employment.

Students like John are not alone. According to the 2007 National Assessment of Educational Progress (NAEP) study of writing, only 
one in three students met the criteria for proficient or advanced writing skills in eighth grade; the other two-thirds of the national sample 
scored at “basic” or “below basic” levels. Furthermore, The National Commission on Writing for America’s Families, Schools, and Colleges 
(2005), estimated that taxpayers across the United States spend $250 million annually on the extra training and oversight required to 
address writing deficiencies just among state government workers. As the majority of students today currently leave the school system 
without becoming proficient writers, we as educators can use evidence-based structured literacy practices to enhance not only student 
writing skills, but also the quality of their futures. 

High quality writing instruction is connected to structured literacy and is applied across content areas. Writing instruction should be 
designed systematically and cumulatively. Skills are taught in a logical progression and are built through CCSS standards-alignment and 
grade-level content. Based on the Simple View of Writing (Berninger et al 2002), students must master both foundational writing skills (i.e. 
letter formation, spelling, punctuation, and sentence organization) as well as composition skills (i.e. topic knowledge vocabulary, literary 
forms, and organization) in order to develop skilled writing expression. Diagnostic writing instruction relies on routine assessment of 
students’ understanding of content. Examples of writing assessments include rubrics, checklists, and curriculum based measurements, 
all of which can be used to inform instruction. Teachers can base explicit writing instruction (clear modeling, guidance, and feedback) on 
the current performance of their students.

By using diagnostic assessments, teachers are better able 
to provide all appropriate layers of instruction depending on 
student need. If given a clear bar to meet, students will be 
better equipped to improve their writing abilities.

Writing involves critical thinking and allows students to reflect on what they have learned, connect ideas, sort main ideas from less 
important, paraphrase in their own words, pursue the meanings of text more closely, and synthesize content. Writing develops content 
knowledge and enhances students’ understanding of concepts in all disciplines. Writing helps teachers better assess students’ depth and 
breadth of content knowledge. 
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Without a clear instructional plan that is systematic, cumulative, diagnostic, explicit, and spans across content areas, we run the risk of 
sending young adults into the world without the necessary skills to be successful in the future paths of their choice. Students must leave 
high school equipped with the skills to effectively express their thoughts and ideas in various forms of writing in order to be college and 
career ready. 

In this implementation guide, the educator is provided with tools to develop a culturally and linguistically responsive writing program for 
any grade level. To teach acceptable writing skills the educator must use High Quality Instructional Materials (HQIM). These materials 
must consider a range of language and grammar structures. A valuable tool provided in this implementation guide is instruction on writing 
high quality prompts with examples included. These prompts were created based on the understanding that writing can enhance reading 
comprehension when they are standards-based and rooted in a text. From these prompts, assessments can be developed and students’ 
needs can be targeted. The group of New Mexico educators who collaborated to create this guide believe in the impact meaningful tools 
can have on instruction and wish all fellow New Mexico educators and students luck in their implementation journey!
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Culturally and Linguistically  
Responsive Writing Instruction 

For decades, public education scholars have asserted that a lack of equity in the most diverse classrooms nationally is closely tied with 
a lack of research-informed understanding about literacy instruction. Many argue that this has led to the overidentification of children 
of color for special education services, contributed to functional illiteracy, and fostered negative self-esteem in children despite their 
increased efforts. Dr. Jeff Howard, President of the Efficacy Institute emphasizes that, “a lack of understanding about reading instruction 
research leads to the implementation of instructional practices that are at best misaligned and inappropriate, and at worst, oppressive.” 

In New Mexico, considering the powerfully diverse demographics, we believe that all education should be rooted in Culturally and 
Linguistically Responsive (CLR) practices. Such a paradigm would enable educators to ensure equity as the foundational basis for the 
critical dynamics involved in the classroom-based teaching and learning. For writing instruction, we aspire to accomplish CLR practices 
by coordinating the critical findings from the scientific view of structured literacy (Scarborough, 2001; Gough & Tunmer, 1986) with the 
CLR approach of VABB (Validate, Affirm, Build, and Bridge). Research on Structured Literacy suggests that educators should employ 
instructional plans and research based practices that include explicit phonemic awareness and phonics instruction, fluency practices, 
vocabulary development, and comprehension strategies to support all students’ classroom performance as well as future outcomes. 
Additionally, VABB, the cornerstone of CLR, provides an intentional means to encourage educators to be culturally responsive in designing 
learning experiences. Culturally responsive educators validate students’ cultural behaviors and affirm their identities by helping students 
appreciate situational appropriateness for some behaviors that could be misunderstood or misread in different settings due to varied 
identities and backgrounds. This enables educators to build and bridge students’ academic achievement by welcoming and integrating 
their cultural and home-based identities in the learning environment.

Key learnings to keep in mind when approaching writing instruction from a lens of equity paired with VABB and Structured Literacy:

•	 Literacy as “vehicle for change” pertains to “how” literacy is taught and “why” having systematic literacy instruction would lead to a 
strong inclination towards justice, liberation, and freedom. 

•	 To ensure equity, it is important to use a systematic and explicit foundational instruction approach instead of relegating students to 
glean a secondary understanding from pictures and context. Lack of systematic reading instruction leads to ingrained issues such as 
mispronunciation and an increased reliance on cueing systems like contextual clues and guessing the words.

•	 Writing and reading instruction are linked through the processes of encoding and decoding. By creating foundational, systematic, 
explicit writing instruction we are simultaneously developing students’ ability to read texts of increasing complexity.

To Validate and Affirm: 

•	 Take time to learn about your students/community. You may utilize a quick survey or a fun ‘10 questions to know you’ format.

•	 Select texts to match with student background (home language and culture, ethnicity, religion, age, interests, etc.) that also align with 
the CCSS. You could combine literature with informative texts to provide context and depth to the reading element.

•	 Use the CCSS to design your prompts based on what the students read.

To Build and Bridge: 

•	 Collaboration: Take time to put students in small groups for discussion and have them compare/contrast facts and views on different 
cultures. You could provide guiding questions.

•	 You can select texts that allow students to learn about other cultures and respond to that in their writing. 

•	 Vocabulary development could be based on the words that represent the concepts students bring in from their respective home 
cultures. Also, include academic vocabulary tied to the standard and texts used prior to reading. For example, an activity of “build 
a personal thesaurus” could provide an opportunity for students to bring in words they own conceptually that could be linked to 
academic word equivalents.

•	 Use the instructional strategy of ‘simple to complex’ for drawing out students’ life and cultural experiences in writing. For instance, 
basic level writing using 3 to 4 words, for complex sentence writing 2 to 3 sentences.
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Culturally and Linguistically Responsive Classroom Resources:

1. NMPED CLR Guidance Document:
Link: https://drive.google.com/drive/u/0/folders/1ngkvx9_eXwlOGItAn4JZNxbnXR_LpBgZ

Implementing best practices for culturally responsive leadership.

Delpit(1995) defined CLR by asserting, “rather than think of diverse students as problems, we can view them as resources who can help all 
of us learn what it feels like to move between cultures and language varieties, and thus perhaps better learn how you become a citizen of 
the global community.”

2. Hammond CRT and the Brain, Chapter 4
Link: https://drive.google.com/drive/u/0/folders/1ngkvx9_eXwlOGItAn4JZNxbnXR_LpBgZ

•	 Description, Interpretation, Evaluation (p. 60)

•	 Mindful Reflection Protocol (p. 61-62)

https://drive.google.com/drive/u/0/folders/1ngkvx9_eXwlOGItAn4JZNxbnXR_LpBgZ
https://drive.google.com/drive/u/0/folders/1ngkvx9_eXwlOGItAn4JZNxbnXR_LpBgZ
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Overview of High Quality Instructional Materials  
(HQIM) in Writing Instruction 

The NMPED defines HQIM as, “content-rich, fully accessible, culturally and linguistically relevant, free from bias, research-based, and 
aligned to New Mexico state standards.” They are written with a clear purpose, effective lesson structure, and pacing to provide flexibility 
for teachers to best suit the learning styles of all students, encouraging inquiry and curiosity. HQIM materials also provide support for 
students to examine materials with a diverse cultural and linguistic perspective.

Regarding writing instruction, writing is an essential interdisciplinary component of curriculum and assessment. “HQIM may also provide 
a variety of relevant assessments to equip teachers with professional tools to evaluate student comprehension of the content and provide 
deeper understanding of the standards,” per the NMPED. It is inherent that students’ writing abilities and skills allow them to demonstrate 
their content knowledge and comprehension of standards in the fullest capacity on assessments. 

HQIM Resources For Writing Instruction

Resource 1
High Quality Instructional Materials - A Resource for Identifying, Selecting, and Evaluating HQIM 

This resource manual gives an overview of the selection process and the criteria that a selected material must meet in order to be 
considered a high quality instructional material. The manual also provides information on how a district selects a HQIM, along with the 
implementation process within the district. There are also appendices that clarify terms, cultural responsiveness, and regulatory laws. 
This manual has several pages and appendices that are particularly relevant to writing instruction. 

Relevant Pages for Writing Instruction 

•	 District Selection of Materials (Pages 14-15)

	» Gives overview into district process and steps of material selection 

•	 Implementation Guide (Pages 17-19)

	» Addresses the importance of implementation of materials within a district 

	» Gives suggestions for teacher support in the classroom

•	 Additional Resources - (Page 20)

	» Links for materials with clarification and extra support/guidance for teachers with regards to writing as well as across disciplines 

	» Links for tools to address writing instruction and production 

	» Includes standards alignment to writing, New Mexico ELA Content Standards, and Culturally Responsive Teaching (CLR)

•	 Appendix 1 - Definitions (Page 21-25) 

	» Definitions for terms within the manual and that are used in the selection process of HQIM 

	» Gives overview for incorporating CLR into writing instruction.

https://webnew.ped.state.nm.us/bureaus/instructional-materials/
https://drive.google.com/drive/u/0/folders/1oW85acvIPibQ0NfVHHPdJ7IA06Y2xlI_
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Resource 2
NMPED Website

This website addresses the importance of HQIM. It provides information on adoption information, allocation/budget information, content 
standards, and publishers. It also gives links and additional resources for teacher support regarding writing instruction with HQIM. 

Relevant Links for Writing Instruction -

•	 Distance Learning Resources

	» Print and digital resources, including writing 

•	 High Quality Curriculum State Resource for Remote Learning

	» Provides districts with high quality instructional materials for teachers in a remote setting if needed 

•	 Publishers List 

	» Information on materials publishers, citation alignment, and scoring rubric for the materials as well

•	 Content Standards

	»  Provides information on content standards for writing, including CLR standards

Resource 3
Instructional Scope for Language Arts

The New Mexico Instructional Scope (NMIS) provides a breakdown of standards and gives lessons and assessment examples for writing 
with HQIM. The English Language Arts standards are vertically aligned throughout the entire scope, incorporating writing throughout the 
entire sequence. The overviews below provide information into specific grade bands (Grades K-5, 6-8, and 9-12), along with links to each 
specific grade’s instructional scope. 

Grades K-5 Overview 

The instructional scope for K-5 focuses on foundational writing skills throughout the instructional scope, such as print concepts, 
basic reading skills, phonics, and word recognition. The writing tasks center around high quality, appropriately complex texts, and 
allow students the opportunity to demonstrate their comprehension. These writing tasks are aligned to writing standards that address 
argumentative, informative, research, and narrative writing in a clear and coherent manner with the incorporation of technology. 

•	 Kindergarten 

•	 1st Grade 

•	 2nd Grade 

•	 3rd Grade 

•	 4th Grade 

•	 5th Grade 

Grades 6-8 Overview 

The instructional scopes for Grades 6th - 8th embed the key tenets of excellent literacy and writing instruction to include text centered 
lessons, high quality writing tasks, and clarity with ELA writing standards. The instructional scope also provides examples for writing 
instruction with the use of HQIM and builds writing connections between Grades K-5 and Grades 9-12. 

•	 6th Grade 

•	 7th Grade 

•	 8th Grade 

https://webnew.ped.state.nm.us/bureaus/instructional-materials/
https://webnew.ped.state.nm.us/wp-content/uploads/2020/04/Distance-Learning-Resource-List.xlsx
https://webnew.ped.state.nm.us/wp-content/uploads/2020/04/CCSSO-High-Quality-Curriculum-State-Resource.pdf
https://webnew.ped.state.nm.us/bureaus/instructional-materials/publishers/
https://webnew.ped.state.nm.us/bureaus/instructional-materials/new-mexico-content-standards/
https://webnew.ped.state.nm.us/bureaus/curriculum-instruction/
https://webnew.ped.state.nm.us/wp-content/uploads/2021/03/NMIS-1.0-Foreword.pdf
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Grades 9-12 Overview

 The instructional scope for the upper grades has merged the skills and standards together for Grades 9-10 and for Grades 11-12. The 
writing standards for Grades 9-10 expand upon writing skills students acquired in the lower grades and build strong connections with 
essential writing skills addressed in Grades 11-12. The instructional scope for Grades 11-12 encompassess all of the New Mexico writing 
skills and standards and asks students to demonstrate a comprehensive writing skill set with content, style, organization, and finesse. 

•	 9th – 10th Grade

•	 11th – 12th Grade 

Additional HQIM Resources for Writing Instruction 
These materials provide more clarity on certain aspects of HQIM and can be used to supplement the listed resources above. 

•	 Culturally and Linguistically Responsive Teaching Guide

•	 Rubric for Evaluating CLR Materials

•	 Professional Learning and HQIM Guide

•	 CCSSO High Quality Curriculum Resources

https://webnew.ped.state.nm.us/wp-content/uploads/2019/08/culturally-responsive.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2019/08/vetting-of-multicultural-education-and-cultural-responsiveness-in-instructional-materials.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2020/11/NMPED-HQIM-PL-Strategy-Toolkit-002.pdf
https://webnew.ped.state.nm.us/wp-content/uploads/2020/04/CCSSO-High-Quality-Curriculum-State-Resource.pdf


ELA Curricular Materials: 
K-12 Writing Structures Guidance 10

Language and Grammar Instruction in Writing Instruction 

Language and grammar are foundational to one’s ability to express themselves clearly. Good written communication relies on enabling 
others to understand what the writer means. If students don’t know proper grammar, then students struggle to express themselves in 
writing. The foundation of writing is language acquisition which includes vocabulary. Students need to know how to use the language to 
better communicate their thoughts and actions. A student’s writing is dependent on the degree of what a student is exposed to on a daily 
basis as well as the student’s upbringing and dialect. Educators need to know how important it is to understand their student’s foundation 
so as to be explicit and give them opportunities to practice. 

In order to do this effectively, research shows that grammar is best taught in the context of authentic writing which means students need 
to apply it as they are learning it in relation to high-quality texts. The reader may make judgment calls based on what a student has written. 
Writers learn how to approach a subject and use critical thinking to explore a topic. Educators desire a baseline that all teachers can 
follow. When a student is exposed to grammar and understands the importance of quality work, they can use their critical thinking skills 
while producing cohesive and structured writing.

All grammar skills can be taught within a variety of genres of writing so having a clear, systematic, and cumulative approach to grammar 
instruction helps students logically develop their understanding of language and grammar structures over the course of the year. While 
there are several different ways to organize grammar scopes and sequences, there are a few guiding questions that help determine which 
standards sequences might best meet the needs of your students within the context of your classroom: 

1.	 Which of these standards will my students need to know prior to accessing some of the most complex standards? 

2.	 Are there any standards that are more difficult for my students, and therefore need more time being taught and spiraled throughout 
the year? 

3.	 Are there any authors or texts that we will be studying this year that really highlight this particular grammar or language structure? 

4.	 Which of the writing units that we are studying align best to some of the language and grammar standards?
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Formative and Summative Assessments 

Structured literacy speaks to the explicit, systematic, and diagnostic approach all teachers should be taking towards instruction. 
Diagnostic instruction is the practice of regularly assessing student understanding of the content. This can be done before, during, and 
after content is being taught. In New Mexico, we believe in a Balanced Assessment approach in all content areas. In writing, students 
should have regular opportunities to apply their understanding to prompts and writing tasks that demonstrate what they have learned in 
the classroom. 

Assessing student knowledge in writing is different from other content areas in that it requires authentic student application and analysis 
of their writing to have a clear picture of what they truly know, rather than multiple choice application. In order to do this, we first need 
exemplary writing prompts that require students to analyze and respond to a variety of texts and content areas. 

High Quality Prompts: 
Start with the standard…In order for writing instruction to be authentically cumulative (building on concepts over time) we as 
educators must deeply understand our standards and the grade-level content needing to be mastered by our students. Start first with the 
writing standards to align to the larger genre you want them to show an understanding of and then consider the language and grammar 
conventions you want your students to demonstrate through their writing piece. 

Are anchored in a high-quality text and/or content based…Writing has many purposes. While some of these are of 
course personal, others are academic. We know that most students need a lot of instruction and practice in making meaning from text 
and content, and showing that understanding in writing. That means a prompt should often reflect that instruction. Making sure that kids 
are writing about something substantive that they know, and grappling with that independently in evidence-based thinking and writing, is 
often an important criterion for a writing prompt.

Are measured by standards-based scoring rubrics and checklists…As teachers (and maybe as writers 
ourselves), we know that much writing is not a “single type” but is in fact a blend of some sort. Students are often applying a variety of 
language, grammar, and writing process skills to a single piece of writing. Having a clear vision as to which standards you are intentionally 
assessing allows you and your students to focus on improving in targeted areas over time. Choose your scoring rubric and then align your 
prompt to give students the opportunity to show mastery of a given standard. 

Process modified from Achieve the Core’s: Designing High-Quality Writing Tasks framework

https://webnew.ped.state.nm.us/wp-content/uploads/2020/07/The-Balanced-Assessment-System-Quick-Infographic.pdf
https://achievethecore.org/aligned/designing-high-quality-writing-tasks/
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Examples of Standards-Based, Text-Aligned Prompts

WRITING PROMPT EXAMPLES: KINDERGARTEN

K Standard Prompt Text Genre

W.K.1

Use a combination of drawing, dictating, 
and writing to compose opinion pieces in 
which they tell a reader the topic or the 
name of the book they are writing about 
and state an opinion or preference about 
the topic or book (e.g., My favorite book 
is...).

Which crayon is your favorite? Why is 
that crayon your favorite? Explain your 
opinion through use of your drawing/
dictation/writing.

“The Day the Crayons 
Quit” Fiction

W.K.2

Use a combination of drawing, dictating, 
and writing to compose informative/
explanatory texts in which they name what 
they are writing about and supply some 
information about the topic.

Why is it important to be careful when 
hiking and camping in the wilderness? 
Create a poster with a partner telling 
people to be careful when they are 
outside hiking or walking.

“The True Story of 
Smokey the Bear”

Non-Fiction: NM 
History

W.K.3

Use a combination of drawing, dictating, 
and writing to narrate a single event or 
several loosely linked events. Tell about 
the events in the order in which they 
occurred, and provide a reaction to what 
happened.

What do plants need to make grow? 
Write directions on how to grow a 
pumpkin using words and sketches. 
Provide evidence from the text to 
support your thinking. Allow students 
to trade their “How to grow a pumpkin 
directions” with another student. 
Encourage students to use evidence 
from the text to ask questions and make 
suggestions so students can add details 
to strengthen their original writing. 
Story link: https://www.youtube.com/
watch?v=X0gx6qKQpH4

“From Seed to Pumpkin” Non-Fiction

W.K.6

With guidance and support from adults, 
explore a variety of digital tools to 
produce and publish writing, including in 
collaboration with peers.

Not all bugs and worms are pests. Some 
help your garden grow. Pick a bug from 
the text (e.g., earthworms, ladybugs, 
praying mantis, or spider). With support 
from adult, use an online resource to 
research to find out how the bug or worm 
you chose helps a garden grow. Cite 
evidence from the text and your online 
resource in your writing. (Teacher can do 
this in small groups “expert groups.” Each 
“expert group” will focus on one bug.

“Garden Helpers.” 
National Geographic 
Young Explorers 
September 2009. (2009)

Non-Fiction

W.K.7

Participate in shared research and writing 
projects (e.g., explore a number of books 
by a favorite author and express opinions 
about them).

Pick your favorite Dr. Seuss book. Explain 
through use of drawing/dictation/writing, 
which Dr. Seuss book is your favorite and 
why. (How does Dr. Seuss teach lessons 
through his books.)

“Green Eggs and Ham,” 
“The Cat in the Hat,” 
“One Fish, Two Fish, 
Red Fish, Blue Fish,” 
“The Foot Book,” “Fox in 
Socks,” “Hop on Pop,” 
“Dr. Seuss’s ABC,” “The 
Lorax,” “Oh, the Places 
You’ll Go!”

Fiction

W.K.8

With guidance and support from adults, 
recall information from experiences or 
gather information from provided sources 
to answer a question.

What does the character in the story 
want for breakfast? How does she make 
her breakfast? What is your favorite 
breakfast? How do your make your 
favorite breakfast?

“Pancakes for Breakfast” 
by Tomie DePaola https://
www.youtube.com/
watch?v=kMTCDk90lNs

Fiction

https://www.youtube.com/watch?v=X0gx6qKQpH4
https://www.youtube.com/watch?v=X0gx6qKQpH4
https://www.youtube.com/watch?v=kMTCDk90lNs
https://www.youtube.com/watch?v=kMTCDk90lNs
https://www.youtube.com/watch?v=kMTCDk90lNs
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WRITING PROMPT EXAMPLES: 1st

1st Standard Prompt Text Genre

W.1.1

Write opinion pieces in which they 
introduce the topic or name the book they 
are writing about, state an opinion, supply 
a reason for the opinion, and provide 
some sense of closure.

Write the title of the story/what is the 
story about? What facts do you know 
about birds? List places where you might 
see birds.

“Birds” Non-Fiction

W.1.2

W.1.2 Write informative/explanatory texts 
in which they name a topic, supply some 
facts about the topic, and provide some 
sense of closure.

Use information and features found in 
“From Seed to Plant” to write your own 
book explaining how a seed grows. Don’t 
forget to: introduce the topic, write facts 
about the topic and provide a sense of 
closure.

“From Seed to Plant” by 
Gail Gibbons Non-Fiction
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2nd Standard Prompt Text Genre

W.2.1

Write opinion pieces in which they 
introduce the topic or book they are 
writing about, state an opinion, supply 
reasons that support the opinion, use 
linking words (e.g., because, and, also) to 
connect opinion and reasons, and provide 
a concluding statement or section.

In the text, “The Patchwork Path: A Quilt 
Map to Freedom” by Betty Stroud, a man 
told Hannah, “You’ve always been free 
on the inside.  Now your old life is over.  
Soon you’ll be free on the outside, too.”  

Did Hannah find inner freedom?  Use 
details from the text to support your 
writing.  

“The Patchwork Path: A 
Quilt Map to Freedom” by 
Betty Stroud

Historical Fiction

W.2.3

Write narratives in which they recount a 
well-elaborated event or short sequence 
of events, include details to describe 
actions, thoughts, and feelings, use 
temporal words to signal event order, and 
provide a sense of closure.

In “What Do You Do With An Idea, “ the 
main character protected and cared 
for his idea.   At the end of the story, 
he said, “I don’t know how to describe 
it, but it went from being here to being 
everywhere.  It wasn’t just a part of 
me anymore...it was now a part of 
everything.  And then, I realized what 
you do with an idea...You change the 
world.”   Write a narrative about a time 
you loved an idea and tell about how it 
made you think and feel about yourself 
or the world. 

“What Do You Do With An 
Idea” by Kobi Yamada. Narrative Fiction

W.2.8
Recall information from experiences or 
gather information from provided sources 
to answer a question.

Write about 2-3 ways that Mr. Fish 
showed friendship at Tummy Tickle 
Park in the book, “The Pout Pout Fish.”  
Include details from the text to support 
your answer.

“The Pout-Pout Fish and 
the Bully-Bully Shark” by 
Deborah Diesen

Narrative Fiction

WRITING PROMPT EXAMPLES: 2nd



ELA Curricular Materials: 
K-12 Writing Structures Guidance 15

3rd Standard Prompt Text Genre

3.W.1 Write opinion pieces on topics or texts, 
supporting a point of view with reasons.

At the end of “Bravo Tavo,” Tavo decides 
that he doesn’t want new sneakers. Do 
you agree or disagree with Tavo? Use 
evidence from the story to support your 
opinion.

“Bravo Tavo” Fiction

3.W.1a

Introduce the topic or text they are 
writing about, state an opinion, and 
create an organizational structure that 
lists reasons.

Think of a topic or issue that you know 
and care about, an issue around which 
you have strong feelings. Write your 
opinion or argument stating your opinion 
or claim and tell the reasons why you 
feel that way. In your writing make sure 
to include: 

-Write an introduction.

-State your opinion or claim.

-Give reasons and evidence.

-Organize your writing.

-Acknowledge counterclaims.

-Use transition words.

-Write a conclusion.

“Earrings” by Judith Viorst Fiction

3.W.1b Provide reasons that support the opinion.

Do zoos harm or help animals? Take a 
side on the issue  by writing an opinion 
essay to persuade others to take your 
side. Make sure to state your claim and 
include reasons to support your opinion.

Digital Text: “The Pros 
and Cons of Zoos” Non-Fiction

3.W.2
Write informative/explanatory texts to 
examine a topic and convey ideas and 
information clearly.

Why did the author name his book “Stone 
Fox?” Write a letter to a classmate telling 
them why you think the author named the 
book Stone Fox. Provide evidence from 
the text to support your thinking.

“Stone Fox” by John 
Reynolds Gardiner Fiction

3.W.2a
Introduce a topic and group related 
information together; include illustrations 
when useful to aiding comprehension.

Where do clouds come from? Write an 
article for the 3rd grade newsletter in 
which you explain where clouds come 
from. Use information from the article 
and video on clouds to support what 
you say about where clouds come from. 
Remember to include illustrations to help 
show where clouds come from.

"The Ways of Weather" 
"What are Clouds?" Nonfiction

3.W.3

Write narratives to develop real or 
imagined experiences or events using 
effective technique, descriptive details, 
and clear event sequences.

After reading the story, “Wolf!,” write a 
narrative about a time you worked very 
hard to reach a goal.  What steps  did 
you take in order to reach your goal? 
Use descriptive details and clear event 
sequences to describe what you did to 
reach your goal.

“Wolf!” by Becky Bloom Fantasy

WRITING PROMPT EXAMPLES: 3rd

https://www.youtube.com/watch?v=RHBuAOp5upU
https://www.youtube.com/watch?v=RHBuAOp5upU
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3rd Standard Prompt Text Genre

3.W.3c Use temporal words and phrases to 
signal event order.

Explain in detail how to make a peanut 
butter and Jelly sandwich. Use temporal 
words to explain the sequence.

No text, personal 
experience Non-fiction

3.W.6

With guidance and support from adults, 
use technology to produce and publish 
writing (using keyboarding skills) as well 
as to interact and collaborate with others.

You will use a word processor to type 
your writing assignment. Share your typed 
writing with others to publish your writing.

No reading Fiction  
Nonfiction
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WRITING PROMPT EXAMPLES: 4th

4th Standard Prompt Text Genre

4.W.1a

Introduce a topic or text clearly, state 
an opinion, and create an organizational 
structure in which related ideas are 
grouped to support the writer’s purpose.

Write an opinion essay about how Kee 
showed courage in the story “Navajo 
Long Walk?” Use evidence from the text 
to support your thinking.

“Navajo Long Walk” by 
Neil Armstrong Realistic Fiction

4.W.2
Write informative/explanatory texts to 
examine a topic and convey ideas and 
information clearly.

How do traditions connect people 
across time? Write an informative essay 
traditions across time. Use text evidence 
to support your essay.

“The Game of Silence” by 
Louise Erdrich Fiction 

4.W.9a

Apply grade 4 Reading standards to 
literature (e.g., “Describe in depth a 
character, setting, or event in a story or 
drama, drawing on specific details in the 
text [e.g., a character’s thoughts, words, 
or actions].”).

Describe how Wind Runner's character 
changes throughout the story. Why do 
these changes take place? Use evidence 
from the text to support your thinking. 
(RL.4.3 Describe in depth a character, 
setting, or event in a story or drama, 
drawing on specific details in the text.)

“The Longest Night” by 
Jacqueline Guest Historical  fiction

4.W.9b

Apply grade 4 Reading standards to 
informational texts (e.g., “Explain how 
an author uses reasons and evidence to 
support particular points in a text”).

The text states that, "Mary's love of 
fossils and her curious nature changed 
her life--and helped change the world 
of science too." Provide three pieces 
of evidence from the text to explain 
how Mary Anning changed the world 
of science. (RI.4.1 Refer to details and 
examples in a text when explaining what 
the text says explicitly and when drawing 
inferences from the text.)

“Mary Anning: The Girl 
Who Cracked Open 
the World” by Debora 
Pearson

Nonfiction-  
Biography
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WRITING PROMPT EXAMPLES: 5th

5th Standard Prompt Text Genre

5.W.2
Write informative/explanatory texts to 
examine a topic and convey ideas and 
information clearly.

Write an informative/explanatory essay 
telling about the different map features 
and the information each provided to 
help Saroo accomplish his goal.

“Searching For Home” Fiction

5.W.2d
Use precise language and domain-
specific vocabulary to inform about or 
explain the topic.

What does Juster suggest about 
words and their power? Write at least 2 
paragraphs answering the question. Use 
evidence and vocabulary from the text to 
support your answer. 

“The Phantom Tollbooth” Fiction

5.W.3

Write narratives to develop real or 
imagined experiences or events using 
effective technique, descriptive details, 
and clear event sequences.

Write a fairy tale of your own that 
includes all five plot elements, the use 
of magic, the “rule of three”, and is set in 
your hometown.

“Fairy Tales from Around 
the World” Fiction

5.W.3a

Orient the reader by establishing a 
situation and introducing a narrator 
and/or characters; organize an event 
sequence that unfolds naturally.

Write a short story to go with the book, 
"Holes". Create a situation/event with a 
new character and make it fit into a chapter 
in the book that you have already read. 

“Holes” Fiction

5.W.3b

Use narrative techniques, such as 
dialogue, description, and pacing, to 
develop experiences and events or 
show the responses of characters to 
situations.

The main character of “Carlos and the 
Skunk” is a boy named Carlos. His best 
friend is a girl named Gloria, but the story 
doesn’t give many details about her. 
What inferences can you make about 
what Gloria is like? Reread the parts of 
the story where Gloria is mentioned. 
Write a description of Gloria.

“Carlos and the Skunk” Fiction

5.W.8

Recall relevant information from 
experiences or gather relevant 
information from print and digital 
sources; summarize or paraphrase 
information in notes and finished work, 
and provide a list of sources.

Use the different texts you read to 
write a 2 page report summarizing 
the information you learned. Provide 
information on any experiences/
discussion that have happened in 
your family or a family you know , with 
immigration that are relevant to the texts 
you read. Make sure to list all sources. 

“American History: Ellis 
Island,” “We Came to 
America,” “The Stars are 
Scattered”

Non-Fiction

5.W.9a

Apply grade 5 Reading standards to 
literature (e.g., “Compare and contrast 
two or more characters, settings, or 
events in a story or a drama, drawing 
on specific details in the text [e.g., how 
characters interact]”).

As the ship's boy for Christopher 
Columbus, how does Pedro’s view of 
Columbus change over time? Provide 
three examples from the text as evidence 
to support your thinking. (Addresses 
RL.5.6: Describe how a narrator's or 
speaker's point of view influences how 
events are described.)

“Pedro's Journal” by Pam 
Conrad Historical Fiction

5.W.9b

Apply grade 5 Reading standards to 
informational texts (e.g., “Explain how 
an author uses reasons and evidence 
to support particular points in a text, 
identifying which reasons and evidence 
support which point[s]”).

The author states that a CBS news 
commentator once nominated Pale Male 
for Father of the Year. Use at least 3 pieces 
of evidence from the text to explain why 
the hawk was a good father. (Addresses 
RI.5.1: Quote accurately from a text when 
explaining what the text says explicitly and 
when drawing inferences from the text.)

“Pale Male” by Janet 
Schulman Nonfiction
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6th Standard Prompt Text Genre

6.W.1 Write arguments to support claims with 
clear reasons and relevant evidence.

Analyze Gaylord Nelson’s original 
concerns and argue whether or not 
these concerns have been adequately 
addressed, based on the information 
in the texts and video. Use specific 
supporting detail from both the texts and 
video to support your response. 

“The History of Earth 
Day,” by Amanda Davis, 
“Earth Day” by Claudia 
Atticot and Alexandra 
Manning, and video 
called “Learn About Earth 
Day”

Non-Fiction

6.W.2

Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.

How does what happen in Copán during 
the Guatemalan Civil War affect Carlos 
and the plot of the novel? Use specific 
details from the novel and your own 
research to support your answer. 

“Caminar” by Skila Brown Fiction 

6.W.2b
Develop the topic with relevant facts, 
definitions, concrete details, quotations, 
or other information and examples.

In "I am Malala," the reader learns that 
males and females are treated very 
differently in Malala’s culture. Describe 
how Malala’s father treats her compared 
to many other fathers in that society. 
Cite specific examples from the text to 
support your analysis. 

“I Am Malala” Memoir 

6.W.3

Write narratives to develop real or 
imagined experiences or events using 
effective technique, relevant descriptive 
details, and well-structured event 
sequences.

From the book, "Apple in the Middle," 
Apple describes her days at school with 
specific details and figurative language.  
Using specific events from the book, 
write about a narrative about what a day 
at her school would be like if you were 
her friend. Be sure to reference specific 
characters and setting in the book as 
well as make connections to your own 
school experience. 

"Apple in the Middle" by 
Dawn Quigley Fiction 

6.W.4

Produce clear and coherent writing in 
which the development, organization, 
and style are appropriate to task, 
purpose, and audience. (Grade-specific 
expectations for writing types are 
defined in standards 1–3 above.)

In the poem, "The Moon," by Henry David 
Thoreau, the moon is personified and 
helps one find their path back home if 
they astray.  How does personifying the 
moon help the reader understand that 
the moon is always there to guide them 
home? Use textual evidence to support 
your thinking.

"The Moon," by Henry 
David Thoreau

6.W.5

With some guidance and support from 
peers and adults, develop and strengthen 
writing as needed by planning, revising, 
editing, rewriting, or trying a new 
approach. (Editing for conventions 
should demonstrate command of 
Language standards 1–3 up to and 
including grade 6.).

In the book, "Jumanji," the reader learns 
to always finish what you start.  Explain 
how the events in the story teach to 
always follow through. 

"Jumanji," by Chris Van 
Allsburg

WRITING PROMPT EXAMPLES: 6th
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6th Standard Prompt Text Genre

6.W.6

Use technology, including the Internet, to 
produce and publish writing as well as 
to interact and collaborate with others; 
demonstrate sufficient command of 
keyboarding skills to type a minimum of 
three pages in a single sitting.

Step 1: In the Boxes A & B of this 
Google Doc, explain the two parts of the 
Pashtunwali code that Malala’s family 
and other Pashtuns follow. (goal is 2 to 3 
cultural norms from your reading) 

Step 2: In Box C, write about how 
these compare or contrast with your 
own family’s code or values. (2 or 3 
sentences) 

Step 3: Share your document with 2 
classmates who will enter comments on 
what you have written in boxes A, B, C. (2 
or 3 sentences). This assignment is due 
at the end of class today.

“I Am Malala” by Malala 
Yousafzai Memoir 

6.W.7

Conduct short research projects to 
answer a question, drawing on several 
sources. Refocus the inquiry when 
appropriate.

During the Civil Rights Era, Muhammed 
Ali rose to fame with athleticism, social 
messaging, and his personal actions. In 
your own terms, what is the impact and 
legacy that he left on America ? On the 
world ? Use the listed sources (and other 
sources if necessary). 

biography.com 
history.com 
“The Greatest : My Own 
Story” by Muhammed Ali

Nonfiction

6.W.8

Gather relevant information from 
multiple print and digital sources; assess 
the credibility of each source; and quote 
or paraphrase the data and conclusions 
of others while avoiding plagiarism and 
providing basic bibliographic information 
for sources.

6th grade social studies focuses on 
Ancient Greece.  Part of Ancient Greece is 
learning about myths.  How does reading 
the  myths, "Ursa Major," "Cassiopia," 
and "Orion" encourage people on how 
to behave?  Make sure to use textual 
evidence to support your thinking.  

“Ursa Major”
“Cassiopia”
“Orion”
Turn on screen reader 
support

6.W.9
Draw evidence from literary or 
informational texts to support analysis, 
reflection, and research.

A quote from the book, "I am Malala" is, 
‘we only realize the importance of our 
voices when we are silenced.’ How did 
Malala realize the importance of her 
voice? Write a four paragraph  essay 
explaining the messages she shared.  
Make sure to use textual evidence to 
support your response.

“I Am Malala” by Malala 
Yousafzai Memoir

6.W.9b

Apply grade 6 Reading standards to 
literary nonfiction (e.g., “Trace and 
evaluate the argument and specific 
claims in a text, distinguishing claims 
that are supported by reasons and 
evidence from claims that are not”).

Trace and evaluate what the novel is 
saying about who should or should 
not attend school in 1831. Consider 
how Crandall's school is described. 
Use specific examples from the text to 
support your answer. 

“The Forbidden 
Schoolhouse” by Suzanne 
Jurmain

Biography 
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6th Standard Prompt Text Genre

6.W.10

Write routinely over extended time 
frames (time for research, reflection, 
and revision) and shorter time frames (a 
single sitting or a day or two) for a range 
of discipline-specific tasks, purposes, 
and audiences.

Research-based writing on topics of 
culture.

Day 1: Research online the Pashtunwali 
code and describe 2 - 3 aspects of this 
societal code (1 paragraph for each of 2 
or 3 aspects researched). 

Day 2: Find two or three examples from 
chapters 1 and 2 that explain how males 
and females are treated in Malala’s 
culture and explain how these contrast 
with how Malala is treated at home.

Day 3: Prepare to explain orally to class 
what you have researched and explained.

“I Am Malala” Memoir 
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WRITING PROMPT EXAMPLES: 7th

7th Standard Prompt Text Genre

7.W.1 Write arguments to support claims with 
clear reasons and relevant evidence.

You have read about mountain 
climbers and the rescuers who risk 
their lives to save them. Now write an 
argumentative essay explaining why 
you agree or disagree with people who 
demand rescue services when they 
put themselves at risk. Support your 
claim with details from what you have 
read. Ensure you include the opposing 
argument in your essay.

https://drive.google.

com/file/d/1n_

IDRY4iVHtVQgoiJT96bdeCnDw-

VxC8/view?usp=sharing

Non-Fiction

7.W.2

Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.

In “Code Talker,” you learn about Ned 
Begay’s identity as a person and a 
Marine. How do particular aspects of 
Navajo culture support the development 
of Ned as a person and a Marine? Use 
text to support your answer.

“Code Talker: A Novel 
About the Navajo 
Marines of World War 
Two” by Joseph Brucac

Fiction

7.W.2a

Introduce a topic clearly, previewing what 
is to follow; organize ideas, concepts, 
and information, using strategies such 
as definition, classification, comparison/
contrast, and cause/effect; include 
formatting (e.g., headings), graphics 
(e.g., charts, tables), and multimedia 
when useful to aiding comprehension.

Using a graphic organizer students 
will work on writing a clear cohesive 
introductory paragraph. 

“Code Talker: A Novel 
About the Navajo 
Marines of World War 
Two” by Joseph Brucac

Fiction

7.W.3

Write narratives to develop real or 
imagined experiences or events using 
effective technique, relevant descriptive 
details, and well-structured event 
sequences.

Location plays a central role in “The 
Outsiders.” Consider how the narrative 
would change if the novel happened 
in New Mexico. Write a two page 
adaptation of the novel that takes 
place in New Mexico. Make sure to use 
descriptive detail, figurative language, 
and follow the plot model. 

“The Outsiders” by SE 
Hinton Fiction

7.W.4

Produce clear and coherent writing in 
which the development, organization, 
and style are appropriate to task, 
purpose, and audience. (Grade-specific 
expectations for writing types are 
defined in standards 1–3 above.)

From the poem, "We Real Cool," by 
Gwendolyn Brooks, the reader learns that 
skipping school leads to self distruction.  
How does the use assonance symbolize 
havoc?  Use textual evidence to support 
your thinking.   

"We real Cool," by 
Gwendolyn Brooks

7.W.5

With some guidance and support from 
peers and adults, develop and strengthen 
writing as needed by planning, revising, 
editing, rewriting, or trying a new 
approach, focusing on how well purpose 
and audience have been addressed. 
(Editing for conventions should 
demonstrate command of Language 
standards 1–3 up to and including  
grade 7.)

How well does your writing address 
the specific purpose of informative 
writing? Consider if an audience would 
consider all relevant information to have 
been presented. After completing this 
proofread and edit your paper for clarity 
and grammatical correctness.

Any informative text 
written by a student

https://drive.google.com/file/d/1n_IDRY4iVHtVQgoiJT96bdeCnDw-VxC8/view?usp=sharing
https://drive.google.com/file/d/1n_IDRY4iVHtVQgoiJT96bdeCnDw-VxC8/view?usp=sharing
https://drive.google.com/file/d/1n_IDRY4iVHtVQgoiJT96bdeCnDw-VxC8/view?usp=sharing
https://drive.google.com/file/d/1n_IDRY4iVHtVQgoiJT96bdeCnDw-VxC8/view?usp=sharing
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7th Standard Prompt Text Genre

7.W.7

Conduct short research projects to 
answer a question, drawing on several 
sources and generating additional 
related, focused questions for further 
research and investigation.

Cisnero's describes the importance 
and history of her name in the vignette 
"My Name." Using online resources and 
interviews, write a one page vignette in 
which you describe your name literally 
and figuratively. Your vignette should 
provide your reader a better sense of 
who you are as a person and why your 
name is important to you.                                                                                                                      

“The House on Mango 
Street” by Sandra 
Cisneros

Fiction

7.W.8

Gather relevant information from 
multiple print and digital sources, using 
search terms effectively; assess the 
credibility and accuracy of each source; 
and quote or paraphrase the data and 
conclusions of others while avoiding 
plagiarism and following a standard 
format for citation.

In 6th grade, you learned about 
geological time, the late Paleozoic Era. 
You went on a field trip to the Prehistoric 
Trackways National Park and to the 
museum of Nature and Science. This 
year, your younger cousin is a sixth 
grader at your school, but the school 
does not have the funding for current 
sixth graders to go on this learning 
experience. Write a speech you plan 
to present in front of the school board 
requesting that funding be allocated to 
ensure that your cousin will get to go 
on this field trip. Make sure you argue 
the reasons why your cousin and all 
6th graders must have this experience. 
Use the two sources to support your 
argument and cite correctly.

https://www.blm.gov/
visit/ptnm https://
geoinfo.nmt.edu/tour/
federal/monuments/
prehistoric_trackways/
home.html

7.W.9
Draw evidence from literary or 
informational texts to support analysis, 
reflection, and research.

Using evidence from the text and your 
own online research, how did Clarkston 
change following the settlemtn of 
refugees in the town? 

“Outcast United” by 
Warren St John Non-Fiction

7.W.9b

Apply grade 7 Reading standards to 
literary nonfiction (e.g. ,“Trace and 
evaluate the argument and specific 
claims in a text, assessing whether the 
reasoning is sound and the evidence is 
relevant and sufficient to support the 
claims”).

After reading Ebert's article, evaluate 
the arguments he made regarding video 
games. Are these arguments persuasive? 
In what ways could Ebert increase his 
effectiveness? Pay particular attention to 
the evidence that Ebert uses and whether 
or not it is sufficient enough to support 
his claims.

"Video Games Can Never 
be Art" by Roger Ebert Non-Fiction

https://www.blm.gov/visit/ptnm
https://www.blm.gov/visit/ptnm
https://www.blm.gov/visit/ptnm
https://www.blm.gov/visit/ptnm
https://www.blm.gov/visit/ptnm
https://www.blm.gov/visit/ptnm
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8th Standard Prompt Text Genre

8.W.1

Las Cruces, New Mexico is going 
to honor two abolitionists and will 
construct statues in their memoriam. 
Write an argumentative letter to Mayor 
Ken Miyagishima advocating for which 
two historical figures from the Civil War 
era should be honored in Las Cruces. 
Review the selections in this collection 
to choose at least two individuals to 
include. Then use additional sources to 
support why these abolitionists should 
be honored.

“The Horrors of Slavery” 
“The Narrative Life of 
Frederick Douglass, An 
American Slave” “Harriet 
Tubman: Conductor 
on the Underground 
Railroad” “The Gettysburg 
Address” “O Captain! My 
Captain!”

Non Fiction 

8.W.2

Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through the 
selection, organization, and analysis of 
relevant content.

How do the poets in the text use their 
poetry to create a claim about the 
experience of Native American and First 
Nations women?

“#NotYourPrincess: 
Voices of Native 
American Women” edited 
by Lisa Charelyboy and 
Mary Beth Leatherdale

Poetry and Non-
Fiction

8.W.3

Write narratives to develop real or 
imagined experiences or events using 
effective technique, relevant descriptive 
details, and well-structured event 
sequences.

Write a narrative that explains what 
happens to Prometheus and Gaea after 
the conclusion of the novella. Make 
sure to use all parts of the plot model, 
dialogue, and literary elements.

“Anthem” by Ayn Rand Fiction

8.W.4

Produce clear and coherent writing in 
which the development, organization, 
and style are appropriate to task, 
purpose, and audience. (Grade-specific 
expectations for writing types are 
defined in standards 1–3 above.)

Using the text as a guide, use your own 
cultural background to create a set of 
10 poetry pieces (any type of poetry) to 
craft an argument about the experiences 
of one culture you belong to (think: race, 
ethnicity, sexuality, religion, linguistic 
background, etc).

“#NotYourPrincess: 
Voices of Native 
American Women” edited 
by Lisa Charelyboy and 
Mary Beth Leatherdale

Poetry

8.W.5

With some guidance and support from 
peers and adults, develop and strengthen 
writing as needed by planning, revising, 
editing, rewriting, or trying a new 
approach, focusing on how well purpose 
and audience have been addressed. 
(Editing for conventions should 
demonstrate command of Language 
standards 1–3 up to and including  
grade 8.)

Select one of the following.

Persuasive Writing: Define the audience 
for your writing and explain how the 
persuasive writing explicitly and 
implicitly addresses that audience. 
After completing this proofread and edit 
your paper for clarity and grammatical 
correctness.

Informative Writing: How well does your 
writing address the specific purpose 
of informative writing? Consider if an 
audience reading your work would 
agree that all relevant information 
was presented. After completing this 
proofread and edit your paper for 
clarity and grammatical correctness. 
Narrative Writing: Alter the point of view 
of your narrative. Consider how this 
alteration changes the mechanics of a 
narrative and how it shifts the focus. 
After completing this proofread and edit 
your paper for clarity and grammatical 
correctness.

Any previous student 
writing

Fiction or Non-
Fiction

WRITING PROMPT EXAMPLES: 8th
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8th Standard Prompt Text Genre

8.W.7

Conduct short research projects to 
answer a question (including a self-
generated question), drawing on several 
sources and generating additional 
related, focused questions that allow for 
multiple avenues of exploration.

Teach the Teacher: Research a topic of 
your choice and write a one pager with 
the specific intention of educating your 
audience on the topic.

Necessary research 
material Non-Fiction

8.W.8

Gather relevant information from 
multiple print and digital sources, using 
search terms effectively; assess the 
credibility and accuracy of each source; 
and quote or paraphrase the data and 
conclusions of others while avoiding 
plagiarism and following a standard 
format for citation.

Each group has been given two fiction 
and two non-fiction texts. Using the 
Purdue OWL website, determine how to 
properly cite each text in MLA format.

Purdue OWL Non-Fiction 

8.W.9
Draw evidence from literary or 
informational texts to support analysis, 
reflection, and research.

How does Poe use symbolism in the 
Masque of Red Death? Pay particular 
attention to the use of color and the 
clock.

“The Masque of Red 
Death” by Edgar Allan Poe Fiction

8.W.9a

Apply grade 8 Reading standards to 
literature (e.g., “Analyze how a modern 
work of fiction draws on themes, 
patterns of events, or character types 
from myths, traditional stories, or 
religious works such as the Bible, 
including describing how the material is 
rendered new”).

How does Yang use the legend of the 
Monkey King to show the difficulties 
of being a third culture kid (child of 
immigrants)? 

“American Born Chinese” 
by Gene Luen Yang Fiction

8.W.9b

Apply grade 8 Reading standards to 
literary nonfiction (e.g., “Delineate and 
evaluate the argument and specific 
claims in a text, assessing whether the 
reasoning is sound and the evidence is 
relevant and sufficient; recognize when 
irrelevant evidence is introduced”).

Analyze Emma Watson's United Nations 
Speech and determine if she effectively 
used evidence to support her claims? 
Pay particular attention to whether or not 
she created a persuasviely successful 
argument. 

“HeforShe Campaign 
2014 Official United 
Nations Speech” by 
Emma Watson

Non-fiction

8.W.10

Write routinely over extended time 
frames (time for research, reflection, 
and revision) and shorter time frames (a 
single sitting or a day or two) for a range 
of discipline-specific tasks, purposes, 
and audiences.

This project is the culmination of our 
work in this class. You will complete 20 
pages of written work. You can select 
whether this work is creative non-
fiction, a fictional narrative, poetry, or a 
combination of the three.

Student Writing Fiction, Non-
Fiction, or Poetry



ELA Curricular Materials: 
K-12 Writing Structures Guidance 26

9th/10th Standard Prompt Text Genre

9-10.W.1

Write arguments to support claims in an 
analysis of substantive topics or texts, 
using valid reasoning and relevant and 
sufficient evidence.

Read the article, “Spreading Democracy" 
by Eric J. Hobsbawm. Write a letter to the 
editor either supporting or opposing the 
concept of spreading democracy. Use 
at least three examples from the article 
to support your opinion and include the 
opposing argument. 

“Spreading 
Democracy” Non Fiction

9-10.W.1c

Use words, phrases, and clauses to link 
the major sections of the text, create 
cohesion, and clarify the relationships 
between claim(s) and reasons, between 
reasons and evidence, and between 
claim(s) and counterclaims.

In paragraph 9, how does MLK refine the 
claims he has made in paragraphs 6-8? 
Use evidence from the text to support 
your answer.

"Letter from 
Birmingham Jail" 
by Dr. Martin Luther 
King Jr.

Non Fiction 

9-10.W.2

Write informative/explanatory texts to 
examine and convey complex ideas, 
concepts, and information clearly 
and accurately through the effective 
selection, organization, and analysis of 
content.

Watch the video on the Arizona Supreme 
Court's decision on the 19th Amendment 
and the voting rights of Native American 
Women. Write an opinion letter for 
presentation to the 9th District Court of 
Appeals challenging the constitutionality 
of the Court's decision. Use the 
Constitution, Amendments, and other 
case law to support the claim.

https://azpbs.org/
horizon/2020/09/
native-american-
women-and-the-19th-
amendment/

Non-fiction

In Ken Liu's "The Paper Menagerie," 
discrimination is a main theme. How 
is the theme of discrimination against 
Asian and Asian American people 
relevant today?

NewsELA: “There's 
been a rise in anti-
Asian attacks. Here's 
how to be an ally 
to the community” 
https://newsela.com/
read/ally-to-asian-
american-community/
d/2001019610/?search_
id=025cd8d5-c38c-4261-
83e3-d86fb4aba7b8

Introduce a topic; organize complex 
ideas, concepts, and information to 
make important connections and 
distinctions; include formatting (e.g., 
headings), graphics (e.g., figures, tables), 
and multimedia when useful to aid 
comprehension.

What are the factors that lead to the 
main character’s assimilation? How 
does this impact his relationship with 
his mom? Use evidence from the text to 
support your answer.

“The Paper 
Menagerie”* Fiction 

9-10.W.2a

Develop the topic with well-chosen, 
relevant, and sufficient facts, extended 
definitions, concrete details, quotations, 
or other information and examples 
appropriate to the audience’s knowledge 
of the topic.

The poem "Mexican Education" (minutes 
1:45 - 10 ) and the story "The Paper 
Menagerie," both deal with assimilation. 
What are some differences in their 
experiences with assimilation, and what 
are some similarities? Use evidence from 
both texts to support your answer. 

"The Paper 
Menagerie”  
“Mexican Education”: 
https://www.youtube.
com/watch?v=-
bqtyw-IIqA

WRITING PROMPT EXAMPLES: 9th/10th

https://azpbs.org/horizon/2020/09/native-american-women-and-the-19th-amendment/
https://azpbs.org/horizon/2020/09/native-american-women-and-the-19th-amendment/
https://azpbs.org/horizon/2020/09/native-american-women-and-the-19th-amendment/
https://azpbs.org/horizon/2020/09/native-american-women-and-the-19th-amendment/
https://azpbs.org/horizon/2020/09/native-american-women-and-the-19th-amendment/
https://newsela.com/read/ally-to-asian-american-community/d/2001019610/?search_id=025cd8d5-c38c-4261
https://newsela.com/read/ally-to-asian-american-community/d/2001019610/?search_id=025cd8d5-c38c-4261
https://newsela.com/read/ally-to-asian-american-community/d/2001019610/?search_id=025cd8d5-c38c-4261
https://newsela.com/read/ally-to-asian-american-community/d/2001019610/?search_id=025cd8d5-c38c-4261
https://newsela.com/read/ally-to-asian-american-community/d/2001019610/?search_id=025cd8d5-c38c-4261
https://newsela.com/read/ally-to-asian-american-community/d/2001019610/?search_id=025cd8d5-c38c-4261
https://www.youtube.com/watch?v=-bqtyw-IIqA
https://www.youtube.com/watch?v=-bqtyw-IIqA
https://www.youtube.com/watch?v=-bqtyw-IIqA
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9th/10th Standard Prompt Text Genre

9-10.W.2b

What connection is there between a 
central idea in “Night” and a shared 
central idea in “I Saw a Genocide in Slow 
Motion”? How does  the authors use first 
person narration to develop these central 
ideas? Use the most relevant evidence 
and details to support your analysis.

“Night” by Elie 
Wiesel and “I Saw 
a Genocide in 
Slow Motion” from 
facinghistory.org

Non-Fiction

9-10.W.3

Write narratives to develop real or 
imagined experiences or events using 
effective technique, well-chosen details, 
and well-structured event sequences.

Recall a memory from your life  and 
describe what took place (remember to 
have a beginning middle and end). In the 
last paragraph  reflect on how this event 
impacted your life.  Include at least three 
examples of dialogue. 

None- personal 
narrative 

Personal 
narrative 

9-10.W.3a

Engage and orient the reader by setting 
out a problem, situation, or observation, 
establishing one or multiple point(s) of 
view, and introducing a narrator and/or 
characters; create a smooth progression 
of experiences or events.

By the end of the play, each of the 
Youngers has made a significant 
decision that affects the rest of their 
family, or will in the near future. Pick one 
of these characters (Mama/Lena, Walter 
Lee, Ruth, or Bennie/Beneatha) and 
imagine it is ten years in the future. In a 
journal entry, or (extra credit!) imaginary 
scene (with stage directions!) have them 
explain why they made the decision 
they made, and how they feel about 
that decision now. You will need to use 
specific quotes from the character you 
choose to demonstrate which decision 
they are discussing.

“A Raisin in the Sun” 
by Lorraine Hansberry Fictional Play

9-10.W.3b

Use narrative techniques, such as 
dialogue, pacing, description, reflection, 
and multiple plot lines, to develop 
experiences, events, and/or characters.

What connection is there between 
a central idea in Night and a shared 
central idea in “I Saw a Genocide in Slow 
Motion”? How does the authors use first 
person narration to develop these central 
ideas? Use the most relevant evidence 
and details to support your analysis.

9-10.W.6

Use technology, including the Internet, to 
produce, publish, and update individual 
or shared writing products, taking 
advantage of technology’s capacity to 
link to other information and to display 
information flexibly and dynamically.

After reading “A Lesson before Dying” 
by Ernest Gaines (or any related novel) 
research the history of the death penalty 
and develop an argument to support or 
present an alternative solution. Research 
should be academic in nature using 
school  subscription databases.

“A Lesson before 
Dying” Ernest Gaines Fiction

9-10.W.7

Conduct short as well as more sustained 
research projects to answer a question 
(including a self-generated question) or 
solve a problem; narrow or broaden the 
inquiry when appropriate; synthesize 
multiple sources on the subject, 
demonstrating understanding of the 
subject under investigation.

After reading “A Lesson before Dying” 
by Ernest Gaines (or any related novel) 
research the history of the death penalty 
and develop an argument to support or 
present an alternative solution.

“A Lesson before 
Dying” Ernest Gaines Fiction

9-10.W.9
Draw evidence from literary or 
informational texts to support analysis, 
reflection, and research.

Read through the Universal Declaration 
of Human Rights and create your own set 
of rights for your high school.

Universal Declaration 
of Human Rights Non Fiction

http://facinghistory.org/
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9th/10th Standard Prompt Text Genre

9-10.W.9a

Apply grades 9–10 Reading standards to 
literature (e.g., “Analyze how an author 
draws on and transforms source material 
in a specific work [e.g., how Shakespeare 
treats a theme or topic from Ovid or the 
Bible or how a later author draws on a 
play by Shakespeare]”).

In “A Raisin in the Sun” by Lorraine 
Hansberry, what is the lesson the 
Younger family learns together? How did 
Hanberry develop this theme throughout 
the play.

Lorraine Hansberry, 
“A Raisin in the Sun” Fiction

9-10.W.9b

Apply grades 9–10 Reading standards 
to literary nonfiction (e.g., “Delineate 
and evaluate the argument and specific 
claims in a text, assessing whether the 
reasoning is valid and the evidence is 
relevant and sufficient; identify false 
statements and fallacious reasoning”).

After reading Martin Luther King Jr's 
"Letter from Birmingham Jail" identify 
and explain any logical fallacies used in 
the text

Martin Luther King 
Jr’s "Letter from 
Birmingham Jail"

Non Fiction
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11th/12th Standard Prompt Text Genre

11-12.W.1

Write arguments to support claims in an 
analysis of substantive topics or texts, 
using valid reasoning, and relevant and 
sufficient evidence.

Carr discusses how technology has an 
overall negative impact on his ability 
to maintain his attention span and 
complete tasks. Yet, AI technology is 
becoming more a part of daily tasks, 
including driving a car or crafting an 
email. Review the following articles 
on the use of AI in daily life: https://
itchronicles.com/artificial-intelligence/
how-do-we-use-ai-in-everyday-life/ 
https://medium.com/@the_manifest/16-
examples-of-artificial-intelligence-ai-
in-your-everyday-life-655b2e6a49de 
Based on your reading, craft an argument 
in which you determine whether the 
growing inclusion of AI is beneficial 
or detrimental to the intellectual 
development of humanity.

Nicholas Carr’s “Is 
Google Making Us 
Stupid”

Non Fiction

11-12.W.1a

Introduce precise, knowledgeable 
claim(s), establish the significance of the 
claim(s), distinguish the claim(s) from 
alternate or opposing claims, and create 
an organization that logically sequences 
claim(s), counterclaims, reasons, and 
evidence.

In William F. Buckley's article "Why Don't 
We Complain?," the author discusses 
the social implications of speaking 
out against a social norm. Do you 
think that people in general feel the 
need to conform, even if it makes it 
uncomfortable? What would be a cause 
of this conformity? What would cause a 
person to move out of that comfort zone 
and refuse to conform?

"Why Don't We 
Complain?" by 
William F. Buckley

11-12.W.1b

Develop claim(s) and counterclaims 
fairly and thoroughly, supplying the 
most relevant evidence for each while 
pointing out the strengths and limitations 
of both in a manner that anticipates the 
audience’s knowledge level, concerns, 
values, and possible biases.

Based upon your understanding of 
the conflicting moral implications of 
scientific research and the advancement 
of technology from the reading of 
Frankenstein, you will choose a 
controversial modern scientific topic 
and write a position paper presenting 
one side of the controversy. You may 
work independently or collaborate with 
a co-author on the paper. The final paper 
will be 300 words in the format of a 
Model UN position paper. We will go over 
the format of a position paper in class. 
You will need to submit an outline for 
approval prior to writing the paper to 
make sure you are on the right track.

“Frankenstein” by 
Mary Shelley Fiction 

11-12.W.1c

Use words, phrases, and clauses as 
well as varied syntax to link the major 
sections of the text, create cohesion, 
and clarify the relationships between 
claim(s) and reasons, between reasons 
and evidence, and between claim(s) and 
counterclaims.

Review Dr. Martin Luther King's "Letter 
from a Birmingham Jail." Choose two 
rhetorical strategies (i.e. repetition, 
diction, anaphora) and discuss how 
these strategies link King's thesis that 
African-Americans must no longer 
wait for their Caucasian allies to affect 
change, but begin to enact it themselves, 
to his reasons why these actions must 
now occur.

"Letter from a 
Birmingham Jail" 
by Dr. Martin Luther 
King, Jr.

WRITING PROMPT EXAMPLES: 11th/12th

https://itchronicles.com/artificial-intelligence/how-do-we-use-ai-in-everyday-life/
https://itchronicles.com/artificial-intelligence/how-do-we-use-ai-in-everyday-life/
https://itchronicles.com/artificial-intelligence/how-do-we-use-ai-in-everyday-life/
https://medium.com/@the_manifest/16-examples-of-artificial-intelligence-ai-in-your-everyday-life-655
https://medium.com/@the_manifest/16-examples-of-artificial-intelligence-ai-in-your-everyday-life-655
https://medium.com/@the_manifest/16-examples-of-artificial-intelligence-ai-in-your-everyday-life-655
https://www.theatlantic.com/magazine/archive/2008/07/is-google-making-us-stupid/306868/
https://www.theatlantic.com/magazine/archive/2008/07/is-google-making-us-stupid/306868/
https://www.theatlantic.com/magazine/archive/2008/07/is-google-making-us-stupid/306868/
https://www.sanjuan.edu/cms/lib8/CA01902727/Centricity/Domain/218/Complain%20by%20William%20Buckley.pdf
https://www.sanjuan.edu/cms/lib8/CA01902727/Centricity/Domain/218/Complain%20by%20William%20Buckley.pdf
https://www.sanjuan.edu/cms/lib8/CA01902727/Centricity/Domain/218/Complain%20by%20William%20Buckley.pdf
https://www.csuchico.edu/iege/_assets/documents/susi-letter-from-birmingham-jail.pdf
https://www.csuchico.edu/iege/_assets/documents/susi-letter-from-birmingham-jail.pdf
https://www.csuchico.edu/iege/_assets/documents/susi-letter-from-birmingham-jail.pdf
https://www.csuchico.edu/iege/_assets/documents/susi-letter-from-birmingham-jail.pdf
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11th/12th Standard Prompt Text Genre

11-12.W.1d

Establish and maintain a formal style 
and objective tone while attending to the 
norms and conventions of the discipline 
in which they are writing.

The Immortal Life of Henrietta Lacks: 
Write an essay that compares and 
contrasts the way Rebecca Skloot tells 
Henrietta’s story with how others in the 
scientific community or media have 
portrayed Henrietta and her situation. 
Maintain a formal style and objective 
tone. What details are emphasized in 
various accounts? Use proper grammar, 
conventions, spelling, and grade-
appropriate words and phrases. Cite 
several pieces of textual evidence to 
support your argument and analysis.

“The Immortal Life of 
Henrietta Lacks”

11-12.W.2

Write informative/explanatory texts to 
examine and convey complex ideas, 
concepts, and information clearly 
and accurately through the effective 
selection, organization, and analysis of 
content.

How does a central idea that emerges 
early in the play build up to and support a 
central idea that emerges later in the play?

“Macbeth” Fiction

11-12.W.2b

Develop the topic thoroughly by selecting 
the most significant and relevant facts, 
extended definitions, concrete details, 
quotations, or other information and 
examples appropriate to the audience’s 
knowledge of the topic.

In the essay, "Our Vanishing Night," 
Verlyn Klinkenborg discusses how 
human beings are breaking down their 
own biorhythms through the use of 
artificial light. This includes not only 
light bulbs, but chronic attachments 
to screens. How has cell phone and 
computer usage, as well as television 
and streaming, impacted your sleep 
cycle and overall resting health? Use 
examples from the article, personal 
experience and your own research to 
support your position.

"Our Vanishing Night" 
by Verlyn Klinkenborg

11-12.W.3e

Provide a conclusion that follows from 
and reflects on what is experienced, 
observed, or resolved over the course of 
the narrative.

It is evident from the thoughts and words 
of the ‘Watcher’ that he dislikes the 
border-crossing Zimbabweans. So, why he 
feels discomforted when the border police 
start clobbering the fat, limp man who 
resembles his childhood friend Zuma?

“The Watcher” (2009) 
by Zimbabwean 
writer, Noviolet 
Bulawayo

Fiction

11-12.W.7

Conduct short as well as more sustained 
research projects to answer a question 
(including a self-generated question) or 
solve a problem; narrow or broaden the 
inquiry when appropriate; synthesize 
multiple sources on the subject, 
demonstrating understanding of the 
subject under investigation.

Read paragraph 3 (lines 12-18) and think 
about the news story clips we watched 
in class: 

SABC News/Border jumpers drawn by 
hope of a better life in SA: https://youtu.
be/wx--x1UDS6U

BBC News/Zimbabwe, a giant facing 
economic collapse: https://youtu.be/
whDZUhEgDwo

Based on our discussion, what could 
be the THREE main reasons for the 
Zimbabweans to take such huge risks to 
cross the border? In your opinion, should 
they take such risks?

“The Watcher” (2009) 
by Zimbabwean 
writer, Noviolet 
Bulawayo

Fiction 

http://reedforenglish.weebly.com/uploads/9/8/1/2/981294/national-geographic-magazine-ngm.pdf
http://reedforenglish.weebly.com/uploads/9/8/1/2/981294/national-geographic-magazine-ngm.pdf
https://youtu.be/wx--x1UDS6U
https://youtu.be/wx--x1UDS6U
https://youtu.be/whDZUhEgDwo
https://youtu.be/whDZUhEgDwo
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11th/12th Standard Prompt Text Genre

11-12.W.9
Draw evidence from literary or 
informational texts to support analysis, 
reflection, and research.

How does the portrayal of Beowulf in this 
excerpt reveal the qualities of an Anglo-
Saxon hero?

Write a response in which you answer 
this question. Be sure to use textual 
evidence to defend your analysis of 
Beowulf.

“Beowulf (Epic 
Poem): Selection: 
‘The Battle with 
Grendel””

Historical 
Association Podcast 
Series: The Anglo-
Saxons https://
www.history.org.
uk/historian/
module/6530/
podcast-series-the-
anglo-saxons”

Fiction 

11-12.W.9b

Apply grades 11–12 Reading standards 
to literary nonfiction (e.g., “Delineate 
and evaluate the reasoning in seminal 
U.S. texts, including the application of 
constitutional principles and use of legal 
reasoning [e.g., in U.S. Supreme Court 
Case majority opinions and dissents] and 
the premises, purposes, and arguments 
in works of public advocacy [e.g., The 
Federalist, presidential addresses]”).

Read the dissenting opinion in Roe 
v. Wade. Look at the Constitutional 
Amendments Justices White and 
Rehnquist use to support their 
disagreement of the verdict. Do you think 
their application of first, fourth, fifth, 
ninth, and fourteenth amendments apply 
in this case? Explain your reasoning 
with specific references to these 
amendments.

The Dissenting 
Opinion in Roe v. 
Wade

11-12.W.10

Write routinely over extended time 
frames (time for research, reflection, 
and revision) and shorter time frames (a 
single sitting or a day or two) for a range 
of tasks, purposes, and audiences.

Writing: Short Time Frames:
Based on the provided visual prompt, 
write a paragraph of 5 sentences in the 
given five minutes. Your focus should 
be on ‘fluency’ rather than ‘accuracy’. An 
ideal product will balance both fluency 
and accuracy.

Quotations from 
varied souces, 
for example: 
https://www.
thegreenspotlight.
com/quotations/

Non-Fiction

Alongside having high-quality prompts for assessing student understanding, teachers also need clear indicators of what they expect students to do 
in their writing. There are three main forms of writing assessment frameworks that can be used. 

Checklists: Usually offer a yes/no format in relation to student demonstration of specific criteria. This is similar to a light switch; the light is 
either on or off. They may be used to record observations of an individual, a group, or a whole class.

Uses: Grammar, punctuation, and organizational writing conventions. Gives quick pictures for effective grouping systems. 

Rubrics: Use a set of criteria to evaluate a student’s performance. They consist of a fixed measurement scale and detailed description of the 
characteristics for each level of performance. These descriptions focus on the quality of the product or performance and not the quantity; e.g., not 
number of paragraphs, examples to support an idea, spelling errors.

Uses: Assessing students’ content knowledge and application to an overall writing piece. More holistic grading system.

Rating Scales: Allow teachers to indicate the degree or frequency of the behaviors, skills, and strategies displayed by the learner. To continue 
the light switch analogy, a rating scale is like a dimmer switch that provides for a range of performance levels. Rating scales state the criteria and 
provide three or four response selections to describe the quality or frequency of student work.

Uses: Particularly helpful for student self-assessment and goal setting.

https://www.history.org.uk/historian/module/6530/podcast-series-the-anglo-saxons
https://www.history.org.uk/historian/module/6530/podcast-series-the-anglo-saxons
https://www.history.org.uk/historian/module/6530/podcast-series-the-anglo-saxons
https://www.history.org.uk/historian/module/6530/podcast-series-the-anglo-saxons
https://www.history.org.uk/historian/module/6530/podcast-series-the-anglo-saxons
https://www.history.org.uk/historian/module/6530/podcast-series-the-anglo-saxons
https://www.history.org.uk/historian/module/6530/podcast-series-the-anglo-saxons
https://www.history.org.uk/historian/module/6530/podcast-series-the-anglo-saxons
https://www.history.org.uk/historian/module/6530/podcast-series-the-anglo-saxons
https://www.thirteen.org/wnet/supremecourt/personality/landmark_roe.html#:~:text=In%20a%20vitriolic%20dissent%2C%20Justice,the%20state%20did%20%2D%2D%20%22that
https://www.thirteen.org/wnet/supremecourt/personality/landmark_roe.html#:~:text=In%20a%20vitriolic%20dissent%2C%20Justice,the%20state%20did%20%2D%2D%20%22that
https://www.thirteen.org/wnet/supremecourt/personality/landmark_roe.html#:~:text=In%20a%20vitriolic%20dissent%2C%20Justice,the%20state%20did%20%2D%2D%20%22that
https://www.thegreenspotlight.com/quotations/
https://www.thegreenspotlight.com/quotations/
https://www.thegreenspotlight.com/quotations/
https://www.thegreenspotlight.com/quotations/
https://www.thegreenspotlight.com/quotations/
https://www.thegreenspotlight.com/quotations/
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Student Supports in a Writing Classroom 

Student scaffolding is essential for all students in creating an equitable educational environment. Every student has a need, a desire, and 
a right to have support in the classroom. Students need a productive struggle in the classroom that allows them to gain knowledge and 
skills. Learning can be productive when it is targeted (based on standards and student data). In the writing classroom, writing procedures 
and processes should be scaffolded and differentiated accordingly with high quality core instruction and rubric use. This will allow 
teachers to provide appropriate interventions as needed without over-supporting to help all students achieve at grade level. 

In New Mexico, we believe in a Multi-Layered System of Supports. These layers of support ensure that students do not receive below 
grade-level instruction, but rather have targeted scaffolds to help them reach the grade level expectations. These layers are defined by 
NMPED below: 

Layer 1: Universal Supports: All students receive Layer 1 - universal interventions which include high quality differentiated core 
instruction aligned to the Common Core State Standards (CCSS), that is delivered via Culturally and Linguistically Responsive Instruction to 
meet the needs of most students. Layer 1 also includes a system of Positive Behavioral Interventions and Supports (PBIS) for all students 
and universal screening (assessments) to identify students whose needs are not satisfactorily met by Layer 1 interventions alone. 

Layer 2: Targeted Interventions: Targeted evidenced based interventions may include, but are not limited to, applying 
evidenced-based interventions and data-driven instruction in small group learning settings, and/or instruction with reading or math 
coaches. Health and wellness interventions may include social or behavioral contracts or guided small group social work interventions. 
A key aspect of Layer 2 targeted interventions is progress monitoring to assess students’ responses to targeted interventions. Frequent 
communication with parent(s) or guardian(s) regarding assessed student progress is vital during Layer 2 targeted interventions. If a 
student receiving Layer 2 targeted interventions is not making expected progress, the student may need even more intensive intervention 
(i.e., Layer 3 intensive interventions). 

Layer 3: Intensive Interventions: Layer 3 intensive interventions include core curriculum and instruction, and intensive and 
individualized evidenced-based interventions. Layer 3 evidenced-based interventions may be provided for a longer duration than Layer 2 
interventions, may be provided more frequently, be provided in smaller groups, or otherwise be more intensive. Students receiving Layer 3 
interventions receive all Layer 1 and 2 interventions needed for the student to achieve a desired pattern of learning.

The examples of supports that follow are focused on ways educators can ensure that universal, or Layer 1, supports are embedded in the 
writing classroom. These supports are focused on helping students with language and learning differences access the writing instruction 
at a high level before implementing targeted or intensive interventions. Language help that is scaffolded and differentiated should be a 
part of the classroom writing process. Students should be able to get the support they need at the beginning of learning a concept and 
work up to no longer needing the support and being able to be successful independently.

https://webnew.ped.state.nm.us/bureaus/multi-layered-system-of-supports-mlss/
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Language and Learning Difference Supports  
in a Writing Classroom 

•	 Sentence frames (i.e. analysis, cause and effect, explanation)

•	 Word banks to support student writing on a given topic

•	 Visual aids for less familiar vocabulary or content 

•	 Connections to cultures through mentor text selections

•	 Immediate corrections/affirming feedback so that students are able to adjust practices in-the-moment

•	 Teaching students to respond in entire sentences as opposed to one word responses

•	 Providing discussion time with strategies such as think, pair, share

•	 Using oral response frames: “I agree with ____, but also think _____.”

•	 Paraphrase oral responses and provide immediate corrective or affirming feedback for oral responses

•	 Structure class discussions around content before writing on a given topic

•	 Make connections between content and students’ cultures and lives

•	 Explicit modeling of the differences between oral and written language

•	 Scaffold texts for students to respond to while keeping the writing task unified across student groups
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Additional Materials 

Non-Fiction Writing K–12

Argument/Opinion~ Raja

K

Developing
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12

Grade 1

Developing/good
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Non-Fiction Writing K–12

Excellent
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Non-Fiction Writing K–12

Grade 2

Good
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Non-Fiction Writing K–12

Good
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Non-Fiction Writing K–12

Grade 3

Good
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Non-Fiction Writing K–12

Good
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Non-Fiction Writing K–12

Grade 4

Good
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Non-Fiction Writing K–12

Grade 5

Good
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12

Grade 6

Excellent
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12

Grade 7

Good



ELA Curricular Materials: 
K-12 Writing Structures Guidance 48

Non-Fiction Writing K–12
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12

Grade 8

Excellent
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12

Grade 9
Developing
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12

Grade 10
Good
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12

Grade 11 - 12

Excellent
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Non-Fiction Writing K–12



ELA Curricular Materials: 
K-12 Writing Structures Guidance 62

Non-Fiction Writing K–12
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Non-Fiction Writing K–12
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Non-Fiction Writing K–12
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Informative Writing K–12 

K-Informative - Achieve the Core
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Informative Writing K–12 

Grade 1 - Informative - Achieve the Core
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Informative Writing K–12 

Grade 2 - Informative - Achieve the Core
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Informative Writing K–12 

Grade 3 - Informative - Achieve the Core
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Informative Writing K–12 

Grade 4 - Informative - Achieve the Core
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Informative Writing K–12 
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Informative Writing K–12 

Grade 5 Informative - Achieve the Core
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Informative Writing K–12 

Grade 6
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Informative Writing K–12 
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Informative Writing K–12 

Grade 7
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Informative Writing K–12 



ELA Curricular Materials: 
K-12 Writing Structures Guidance 76

Informative Writing K–12 

Grade 8
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Informative Writing K–12 
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Informative Writing K–12 

Grade 9 - 10
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Informative Writing K–12 
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Informative Writing K–12 
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Informative Writing K–12 

Grade 11 - 12
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Informative Writing K–12 
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Informative Writing K–12 
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Informative Writing K–12 
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Narrative Writing K–12

Narrative Samples

Grade K
Developing
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12

Grade 1
Good
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Narrative Writing K–12

Grade 2
Developing
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Narrative Writing K–12

Grade 3
Excellent
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Narrative Writing K–12

Grade 4
Excellent
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Narrative Writing K–12
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Narrative Writing K–12

Grade 5
Developing
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12

Grade 6
Good
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12

Grade 7
Developing
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Narrative Writing K–12
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Narrative Writing K–12

Grade 8
Excellent
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12

Grade 9 - 10
Excellent
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12

Grade 11 - 12
Excellent
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12
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Narrative Writing K–12
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